
  What does ‘expert teaching’ look like at CWLC? 
 
These six elements to ‘expert teaching’ above are proven strategies with the highest effect sizes in 
improving student outcomes and impact in teaching practice.  
 

These elements are further explored in the book “Making Every Lesson Count” by Shaun Allison and Andy Tharby. 

 
The six strategies with the highest impact are: 

Challenge; Explanation; Modelling; Practice; Feedback, and Questioning 
 

But what do these actually look like in practice? As you seek to improve and build on your existing 
practice, the strategies detailed below will help. You would not be looking to bring each element into 
every lesson, but should expect to use them over time and with regularity. 
 

 
How do we know what expert teaching looks like? QTS 
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Clearly defined Learning Objectives reinforced throughout lessons 
Use of subject specific vocabulary: key words and technical terms 
High expectations of oral responses and written work 
Use of growth mindset language in oral and written feedback 
Scaffolding* in place to help students with challenging tasks 
Sharing and discussing excellence to promote high standards 
Relevant/challenging content so students understand what is expected and why  
Explicit reference to success criteria 

 

QTS1 
QTS2 

QTS3 
QTS4 

QTS5 

QTS7 
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 Prior knowledge established/revised before moving on 

Links to new learning so students can see relevance of tasks 
Success criteria clear so students can see what to aim towards 
Examples/anecdotes/analogies used to make concepts concrete 
Highlight gaps in learning to inform need for revision/further explanation 
Teacher talk is enthusiastic, kind and inclusive 

 

QTS2 

QTS3 
QTS4 

QTS5 
QTS6 
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Practical work is modelled so processes and outcomes are clear 
Shared excellence analysed and exemplars deconstructed (e.g. metacognition* 
strategies are used) 
Writing modelled and co-constructed to show best practice 
Walk-throughs of processes; scaffolding* allows inclusion 

 

QTS1 

QTS2 
QTS3 

QTS5 
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 Time given to practise new knowledge & skills before moving on 
Intervention is prompted by the spotting of mistakes/misunderstandings 
Mistakes are acknowledged as key to learning 
Scaffolding is provided where necessary then dismantled for independence  
Key knowledge and skills are practised regularly for retention/mastery 

 

QTS2 

QTS3 
QTS4 

QTS5 
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 Mix of verbal and written feedback 
Quality peer-critique (e.g. proof-reading & checking; FiSH feedback* employed, etc.) 
Reflection and ‘struggle time’ allowed so students can see value of independence 
Response to feedback (e.g. directed improvement and response time – DIRT) 
Proof-reading, editing, redrafting by students is evident in written work 
Teaching is flexible as a response to feedback findings 

 

QTS2 
QTS3 

QTS4 
QTS5 

QTS6 
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Includes a wide range of students; does not allow ‘passengers’ but ensures students 
feel safe to offer answers 
Deepens and develops students’ thinking 
Eliminates common errors/ misconceptions 
Responses are further developed to build to exemplar/extended answers 
Scaffolding helps reluctant respondents, ‘Bounce’ evident 
Students are encouraged to ask questions as they develop their understanding 
Standard English used in oral responses and key words are employed  

 

QTS1 
QTS2 

QTS3 
QTS4 

QTS5 

QTS6 
QTS7 

 

QTS 1-7 cover standards in classroom practice, marking & feedback (see full list of QTS below) 



 

 

 

 

 

 

 

 

The Qualified Teacher Standards (DfE) 
Which elements 
of expert teaching 
promote this 
standard? 

QTS1 Set high expectations which inspire, motivate and challenge pupils  

 Establish a safe and stimulating environment for pupils, rooted in mutual 

respect  

 Set goals that stretch and challenge pupils of all backgrounds, abilities and 
dispositions  

 Demonstrate consistently the positive attitudes, values and behaviour which are 
expected of pupils.  

 
Challenge 
Modelling 
Questioning 
 

QTS2 Promote good progress and outcomes by pupils 
 Be accountable for pupils’ attainment, progress and outcomes  
 Be aware of pupils’ capabilities and their prior knowledge, and plan teaching to 

build on these  

 Guide pupils to reflect on the progress they have made and their emerging 
needs  

 Demonstrate knowledge and understanding of how pupils learn and how this 
impacts on teaching  

 Encourage pupils to take a responsible and conscientious attitude to their own 
work and study.  

 
Challenge 
Modelling 
Practice 
Feedback 
Questioning 
 

QTS3 Demonstrate good subject and curriculum knowledge 
 Have a secure knowledge of the relevant subject(s) and curriculum areas, foster 

and maintain pupils’ interest in the subject, and address misunderstandings  

 Demonstrate a critical understanding of developments in the subject and 

curriculum areas, and promote the value of scholarship  
 Demonstrate an understanding of and take responsibility for promoting high 

standards of literacy, articulacy and the correct use of standard English, 
whatever the teacher’s specialist subject  

 If teaching early reading, demonstrate a clear understanding of systematic 

synthetic phonics  
 If teaching early mathematics, demonstrate a clear understanding of 

appropriate teaching strategies.  

 
Challenge 
Explanations 
Modelling 
Practice  
Feedback 
Questioning 
 

QTS4 Plan and teach well-structured lessons 
 Impart knowledge and develop understanding through effective use of lesson 

time  
 Promote a love of learning and children’s intellectual curiosity  

 Set homework and plan other out-of-class activities to consolidate and extend 

the knowledge and understanding pupils have acquired  
 Reflect systematically on the effectiveness of lessons and approaches to 

teaching  
 Contribute to the design and provision of an engaging curriculum within the 

relevant subject area(s).  

 

 
Challenge 
Explanations 
Practice 
Feedback 
Questioning 
 

  

* FiSH feedback: 
Friendly  Supportive & kind 
Specific  Referring to the success criteria 
Helpful  Pointing out ways to improve 

* Scaffolding: 
Whilst tasks are challenging, some students may need 
more support with the steps needed for success. 
Differentiate by levels of support, not by task. 

* Metacognition strategies: 
‘Walk-throughs’ of how to approach tasks and a 
raising of awareness of how learning takes place. 



QTS5 Adapt teaching to respond to the strengths and needs of all pupils 
 Know when and how to differentiate appropriately, using approaches which 

enable pupils to be taught effectively  

 Have a secure understanding of how a range of factors can inhibit pupils’ ability 
to learn, and how best to overcome these  

 Demonstrate an awareness of the physical, social and intellectual development 

of children, and know how to adapt teaching to support pupils’ education at 
different stages of development  

 Have a clear understanding of the needs of all pupils, including those with 
special educational needs; those of high ability; those with English as an 

additional language; those with disabilities; and be able to use and evaluate 
distinctive teaching approaches to engage and support them.  

 
Challenge 
Explanations 
Modelling 
Practice 
Feedback 
Questioning 
 

QTS6 Make accurate and productive use of assessment 
 Know and understand how to assess the relevant subject and curriculum areas, 

including statutory assessment requirements  
 Make use of formative and summative assessment to secure pupils’ progress  

 Use relevant data to monitor progress, set targets, and plan subsequent lessons  
 Give pupils regular feedback, both orally and through accurate marking, and 

encourage pupils to respond to the feedback.  

 
Explanations 
Feedback 
Questioning 
 

QTS7 Manage behaviour effectively to ensure a good and safe learning 
environment.  
 Have clear rules and routines for behaviour in classrooms, and take 

responsibility for promoting good and courteous behaviour both in classrooms 
and around the school, in accordance with the school’s behaviour policy  

 Have high expectations of behaviour, and establish a framework for discipline 
with a range of strategies, using praise, sanctions and rewards consistently and 

fairly  

 Manage classes effectively, using approaches which are appropriate to pupils’ 
needs in order to involve and motivate them  

 Maintain good relationships with pupils, exercise appropriate authority, and act 
decisively when necessary.  

 
 
 
 
Challenge 
Explanations 
Modelling 

QTS8 Fulfil wider professional responsibilities 
 Make a positive contribution to the wider life and ethos of the school  
 Develop effective professional relationships with colleagues, knowing how and 

when to draw on advice and specialist support  

 Deploy support staff effectively  
 Take responsibility for improving teaching through appropriate professional 

development, responding to advice and feedback from colleagues  
 Communicate effectively with parents with regard to pupils’ achievements and 

well-being.  

 

 
 

 
 

 

 


