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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged students.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Christopher Whitehead 
Language College and 
Sixth Form 

Number of pupils in school  1256 (years 7-11) 

Proportion (%) of pupil premium eligible pupils 24.8% 

Academic year/years that our current pupil premium 
strategy plan covers  

2021/2022  

to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed  December 2022 

Statement authorised by Neil Morris 

Headteacher 

Pupil premium lead Debbie Evans 

Assistant Headteacher 

Governor Julie Swan 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £278,303 

Recovery premium funding allocation this academic year £43,065 

Pupil premium funding carried forward from previous 
years  

£0 

Total budget for this academic year 

 

£321, 368 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all students, irrespective of their background or the challenges they 

face, attend, make good progress, achieve high attainment across the curriculum and 

feel included in our school. 

The focus of our pupil premium strategy is to support disadvantaged students to 

achieve that goal, including progress for those who are already high attainers. We will 

consider the challenges faced by vulnerable pupils, such as those who have a social 

worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

The purpose of this plan is to improve the outcomes and learning opportunities for all. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged students require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged students in our school. Implicit in the intended outcomes 

detailed below is the intention that non-disadvantaged students’ attainment will be 

sustained and improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery for students 

whose education has been worst affected, including non-disadvantaged students.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

• ensure disadvantaged students are challenged in the work that they are set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for disadvan-

taged students’ outcomes and raise expectations regarding achievement 

• offer ongoing training for staff relating to expectations and techniques for im-

proving outcomes for disadvantaged students 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  
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1 Maths attainment of disadvantaged students is generally lower than 
that of their peers; teacher diagnostic assessments suggest that many 
students particularly struggle with problem solving tasks and decipher-
ing language.  

Assessment of year 7 in Sept 2020 indicated that between 51% of our 
disadvantaged students arrived below age-related expectations com-
pared to 37% of their peers. Assessment at the beginning of year 8 in 
Sept 2021 indicated that 37% of disadvantaged students remained be-
low age related expectation indicating positive progress. 

Cognitive Ability Tests have been deployed to assess current Year 7 
maths attainment; assessment data was not received from primary 
schools. Results indicate that 20% of the disadvantaged population fall 
below age related expectations. Further assessment is underway to 
clarify. 

2 Assessments, observations and discussion with students in years 7 and 
8 indicate that disadvantaged students generally have lower levels of 
reading comprehension than peers. This impacts upon their progress in 
all subjects. It is widely understood that school closures and the associ-
ated disruption have limited reading skills generally. 

3 Our assessments, observations and discussions with students and fam-
ilies suggest that the education and wellbeing of many of our disadvan-
taged students have been impacted by partial school closures to a 
greater extent than for other pupils. These findings are backed up by 
several national studies. 

This has resulted in significant knowledge gaps resulting in students 
falling further behind age-related expectations. 

4 Our observations suggest many lower attaining disadvantaged students 
lack metacognitive and self-regulation strategies when faced with chal-
lenging tasks, notably in their monitoring and evaluation of their an-
swers. This is indicated across the curriculum. 

5 Our assessments, surveys, observations and discussions with students 
and families have identified social and emotional issues for many stu-
dents, such as anxiety, depression (diagnosed by medical profession-
als) and low self-esteem. This is partly driven by concern about catch-
ing up lost learning, exams and prospects and the lack of enrichment 
opportunities due to the pandemic. These challenges particularly affect 
disadvantaged students. 

During the pandemic, teacher referrals for support markedly increased. 
60 students (40% of whom are disadvantaged) currently require addi-
tional support with social and emotional needs. The school continues to 
seek and work with specialist services to support an increasing popula-
tion so that waiting lists for support are reduced. 

6 Our attendance data over the last 2 years indicates that attendance 
among disadvantaged students has been between 3 to 4% lower than 
for non-disadvantaged students. 
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This is replicated in the data that represents our persistent absentees 
which remains a focus for the whole school. Students absent with 
COVID are recorded as absent which impacts upon at least 10 days for 
the majority of those students. This fact significantly affects whole 
school figures. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan 

(2024-2025) and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment 
among 
disadvantaged 
students across the 
curriculum at the end 
of KS4, with a focus 
on maths.  

By the end of our current plan in 2024/25 disadvantaged stu-
dents will have improved their attainment in maths as high-
lighted by GCSE results. 

2024/25 KS4 outcomes demonstrate that disadvantaged pu-
pils achieve: 

• an average Attainment 8 score of 46.55 in line with na-
tional average for all students (2019) 

• an EBacc average point score of 4.07 in line with national 
average for all students (2019) 

Att 8 in 2019 was 38.84 for disadvantaged students; EBacc 
score was 3.6 

Internal tracking systems in English and maths for students in 
years 7-10 demonstrate that 40% of students on target to 
achieve their end of year targets in English are disadvan-
taged, whilst 43% are on target to achieve their end of year 
targets in maths. 

It is our intention that an increase of 2% in both subjects is 
achieved by Dec 2022 providing attendance at school is con-
sistent. 

 

Improved reading 
comprehension 
among 
disadvantaged 
students across KS3. 

 

Reading comprehension tests demonstrate improved com-
prehension skills among disadvantaged students and a 
smaller disparity between the scores of disadvantaged stu-
dents and their non-disadvantaged peers. Teachers should 
also have recognised this improvement through engagement 
in lessons and book scrutiny.  

The Accelerated Reading programme will provide opportuni-
ties to measure the progress of reading and comprehension 
for students throughout years 7 and 8. 

Standardised assessments carried out at the beginning and 
end of the academic year in years 7 and 8 will highlight pro-
gress and inform further intervention if necessary. 
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Improved 
metacognitive and 
self-regulatory skills 
among 
disadvantaged 
students across all 
subjects. 

Teacher reports and class observations suggest disadvan-
taged students are more able to monitor and regulate their 
own learning.  

Conclusions will be drawn from homework completion rates 
across all classes and subjects, performance at regular Tar-
gets for Learning meetings and broad engagement with 
learning. 

 

 

To achieve and 
sustain improved 
wellbeing for all 
students, including 
those who are 
disadvantaged. 

Sustained high levels of wellbeing demonstrated by: 

• qualitative data from student voice, student and parent 
surveys and teacher observations. 

• an increase in participation in enrichment activities, par-
ticularly among disadvantaged pupils.  

• A decrease in referrals to school support services and 
external agencies.    

To achieve and 
sustain improved 
attendance for all 
pupils, particularly our 
disadvantaged 
students. 

Sustained high attendance demonstrated by the overall ab-
sence rate for all pupils being no more than 4% and the at-
tendance gap between disadvantaged students and their 
non-disadvantaged peers being reduced to 0. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £140,486 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Employment of an additional 
Pastoral Support Coordinator 
to support students’ social and 
emotional wellbeing and to 
support teaching staff in 
delivering the curriculum to all 
students. 

Staff and student surveys have 
highlighted the need to further 
develop the school’s provision to 
support students social, emotional 
and learning behaviour 

https://educationendowmentfoundatio
n.org.uk/education-
evidence/guidance-reports/behaviour 

3, 4, 5 

Developing metacognitive and 
self-regulation skills in all pu-
pils.  

The school’s SDP and 
subsequent whole school 
training reflects its 
commitment to developing 
metacognitive skills 

 

Teaching metacognitive strategies to 
pupils can be an inexpensive 
method to help pupils become more 
independent learners. There is par-
ticularly strong evidence that it can 
have a positive impact on maths at-
tainment:  

Metacognition and self-regulation | 
Toolkit Strand | Education Endow-
ment Foundation | EEF 
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Enhancement of our maths 
teaching and curriculum 
planning in line with DfE KS3 
and EEF guidance. 

Maths teachers have been 
deployed to focus on mastery 
in the subject and have forged 
links with Worcester 
University and the GLOW 
network to enhance these 
links. 

 

The DfE non-statutory KS3 guidance 
has been produced in conjunction 
with the National Centre for Excel-
lence in the Teaching of Mathemat-
ics, drawing on evidence-based ap-
proaches:  

Teaching mathematics at key stage 
3 - GOV.UK (www.gov.uk) 

To teach maths well, teachers need 
to assess pupils’ prior knowledge 
and understanding effectively, em-
ploy manipulatives and representa-
tions, teach problem solving strate-
gies, and help pupils to develop 

1, 3, 4 

httpss://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
httpss://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
httpss://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
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more complex mental models:  
KS2_KS3_Maths_Guid-
ance_2017.pdf (educationendow-
mentfoundation.org.uk) 

Improving literacy in all 
subject areas in line with 
recommendations in the EEF 
Improving Literacy in 
Secondary Schools guidance. 

Continued daily deployment 
of Drop Everything and Read 
(DEAR) for all KS3 and KS4 
students. 

 

 

 

 

 

 

Deploy the Accelerated 
Reading programme which 
assesses students’ progress 
in reading and 
comprehension. 

The school has purchased 
Spell Zone which supports 
independent tuition in spelling 
rules and strategies. 

Acquiring disciplinary literacy is key 
for students as they learn new, more 
complex concepts in each subject: 

Improving Literacy in Secondary 
Schools 

Reading comprehension, vocabulary 
and other literacy skills are heavily 
linked with attainment in maths and 
English: 

word-gap.pdf (oup.com.cn) 

 

Whole school training delivered by 
specialist staff consistently takes 
place to embed the school’s overall 
strategy relating to literacy across 
the school. 

 

The number of students who were 
identified as “on watch” by the AR 
programme has reduced from 52 
students to 37. Those identified as 
requiring further intervention have 
accessed the school’s targeted inter-
vention programme and the Founda-
tion Learning programme. 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £93,687 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

The school has adapted 
its intervention model so 
that students in year 7 
who require additional 
support in literacy and 
numeracy are highlighted 
following a range of 
standardised 
assessments. A 

Reading comprehension strategies can 
have a positive impact on pupils’ ability 
to understand a text, and this is particu-
larly the case when interventions are 
delivered over a shorter timespan:  

Reading comprehension strategies | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

1, 2 

https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
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significant proportion of 
these students will be 
disadvantaged. 

Identified students 
receive additional literacy 
and numeracy support 
throughout the academic 
year. 

In addition, identified 
students are taught by 
specialist English and 
maths teachers within 
their mainstream 
curriculum. 

The school has 
purchased Pinpoint 
Learning which focusses 
on individual performance 
and assessment in maths. 
This is being deployed to 
as part of the tutoring 
programme in school 

 

 

The EEF’s updated Pupil Premium Guide 

 

https://educationendowmentfounda-
tion.org.uk/education-evidence/guid-
ance-reports/teaching-assistants 

 

Small group tuition | Toolkit Strand | Ed-
ucation Endowment Foundation | EEF 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £87,195 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

The school has 
highlighted the need to 
support individual 
students and their 
families in accessing 
school and its 
challenges.  

The school is invested in 
becoming a Trauma-
Informed School and a 
School of Sanctuary and 
is training a wide range 

There is evidence to suggest that CBT 
can have a high impact on risk behav-
iours and behavioural difficulties: 

Cognitive Behavioural Therapy - Youth 
Endowment Fund 

EIF’s report on adolescent mental health 
found good evidence that CBT interven-
tions support young people’s social and 
emotional skills and can reduce symp-
toms of anxiety and depression:  

Adolescent mental health: A systematic 
review on the effectiveness of school-

5 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
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of school staff to support 
the initiatives. 

Another school 
counsellor will be 
appointed to support the 
needs of an increasing 
number of students who 
are presenting with 
significant emotional 
disturbance. 

The school purchases 
external services such 
as Malachi, Think Calm 
and N-Able in order to 
support individual, 
vulnerable students and 
their parents. 

based interventions | Early Intervention 
Foundation (eif.org.uk) 

 

The school recognises that adverse 
childhood experiences (ACES) contrib-
ute significantly to performance and at-
tainment in school and life prospects. 
Ongoing whole staff training takes place 
to support initiatives. 

 

https://www.worcester-
shire.gov.uk/WCFEducationServices/ 

 

https://www.wecollaborative.org/child-
development-aces 

 

https://www.mind.org.uk 

 

 

Attendance/support 
officers will be appointed 
to improve students’ 
attendance.  

The school will purchase 
more support from the 
LA’s Education Welfare 
Service in order to 
support the most 
vulnerable families. 

Attendance officer to 
work with SLT to ensure 
that DfE advice and 
guidance regarding 
students with medical 
needs is understood and 
addressed so that 
appropriate support is in 
place 

The school is committed to working with 
vulnerable students and their families to 
support them in being able to access ap-
propriate educational provision whilst at 
times balancing significant social and 
emotional difficulties. 

 

Supporting pupils with medical condi-
tions at school - GOV.UK 

School attendance guidance - GOV.UK 

 

 

5, 6 

Issues faced by 
individual students are 
supported. These 
include issuing school 
uniform vouchers to PP 
students, supplying bus 
passes for identified 
students, supporting the 
cost of trips to support 

The school has identified that individual 
students and their families require addi-
tional support throughout the year. The 
school retains a proportion of funding 
which is considered on a yearly basis to 
support these needs as they arise. 

All 

https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.worcestershire.gov.uk/WCFEducationServices/
https://www.worcestershire.gov.uk/WCFEducationServices/
https://www.wecollaborative.org/child-development-aces
https://www.wecollaborative.org/child-development-aces
https://www.mind.org.uk/
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1039223/School_attendance_guidance_for_2021_to_2022_academic_year.pdf
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the curriculum, providing 
revision guides, texts 
and equipment needed 
for specific subjects. 

Excursions to Llanrug, 
Outdoor Education 
Centre, and registration 
for the Duke of 
Edinburgh Award are 
supported; 
disadvantaged students 
are invited to attend. 

 

 

Total budgeted cost: £321,368 

 Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Percentage of GCSE English and maths grades at 5+ - PP = 38%/non-PP = 60% 

Percentage of GCSE English and maths grades at 4+ - PP = 60%/non-PP = 78% 

Progress 8 figures are unofficial as most recent figures relate to 2019: 

PP = -0.14/non-PP = 0.42 

Despite being on track during the first year (2018/19), the outcomes we aimed to 

achieve in our previous strategy by the end of 2020/21 were therefore not fully realised 

due to the disruption and inevitable changes relating to school closure and disruption to 

year groups and individual students.  

As evidenced in schools across the country, partial closure was most detrimental to our 

disadvantaged students; they were not able to benefit from our pupil premium funded 

improvements to teaching and targeted interventions to the degree that we intended. 

The impact was mitigated by our resolution to maintain a high quality curriculum, in-

cluding during periods of partial closure. Urgent and extensive training for all staff in the 

delivery of online learning platforms was carried out and is updated regularly.  

The school’s robust pastoral team continues to support students and their families 

whose emotional wellbeing and financial security have been severely impacted upon 

by the pandemic. Our assessments demonstrated that pupil behaviour, wellbeing and 

mental health were significantly affected last year, primarily due to COVID-19-related 
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issues. The impact was particularly acute for disadvantaged students The school 

continues to source materials and specialist agencies to support individuals and groups 

of students.to date 

 

Whole school attendance figures for the term (Sept 2021-Dec 2021) are at 91.3%; fig-

ures for the disadvantaged population are at 87%. 

60% of students who are persistently absent from school are non-disadvantaged; 40% 

of this population are disadvantaged. 

Externally provided programmes 

Programme Provider 

The Blues Programme for year 9 students 
to support social and emotional wellbeing 

Action For Children 

Support offering therapeutic support for 
individual students and their families 

Malachi 

Individual therapeutic service, including 
play therapy and art therapy 

Think Calm 

Mentoring for individual students, often 
supporting transition from primary school 
to Secondary 

Mentor Link 

Support for individual students struggling 
emotionally offered by a Wellbeing 
Practitioner – to begin January 2021 

Action for Children/Onside charity 

Bereavement counselling Footsteps 

Support for students relating to substance 
and alcohol misuse 

Cranstoun 

Access to specialist therapeutic and 
educational services off site for specific 
individuals 

N Able 

Access to education off site to support 
individual students with significant 
medical and/or mental health needs 

The LA’s Medical Education Team 

Access to off-site provision for individual 
students focussing on outdoor education, 
ecology and craft 

The Greenfingers Project 
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Further information 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected. We triangu-

lated evidence from multiple sources of data including assessments, engagement in 

class book scrutiny, conversations with parents, students and teachers in order to iden-

tify the challenges faced by disadvantaged pupils. We also used the EEF’s families of 

schools database to view the performance of disadvantaged pupils in school similar to 

ours and contacted schools with high-performing disadvantaged pupils to learn from 

their approach. 

We looked at a number of reports and studies about effective use of pupil premium, the 

impact of disadvantage on education outcomes and how to address challenges to 

learning presented by socio-economic disadvantage. We also looked at a number of 

studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy and will 

continue to use it through the implementation of our activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
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